=0
3iii]

KEFALEDEFBHE AT HHHELZRD
B 7 (RREEXY)

1. LI

AT AY . EEEBRVES RIS E T L TRERERERELTWD, £
RHDE LT, 1) EEOARMELOERS. 2) 2002 &/NERTOREZERLK. 3) 4
E¥ L ORI - BRI REOEBME, RUFHERA~OMIGOE(L, 4) 2=
— X —DERICES EEEROAW, REPETOND, ThENEMEADZ L, 1) X
2001 €6 1 A, EHOFLAIFERIHE 121 i B ARDOHEE) BRSOFEBEIEVAENE
HOT, AARCBWT, HRMHEORZIECKHELZITIE 1 #HiE2&R T, RKFEOLMFEL
BEOAICERS SNV ATEEENS, £k, 2) IZ2WTiK, 2002 FEH/INFE
BT, Fic (& 27 (Zest for Living) #BA 52 L& BHEL LT REMNZFED
B[] (Period for Integrated Study)23i% i} biviz, FOHMAOHF T, HEL L CEEHR
iRzl LiFiBa. £O—HELT, ENFRCTREBECKFBEFTLERLTH LN E S
Niz, 72720, EEOHE L VI 22 ) BIRRRIRICH 50T, BETOREITET b
RnEHBBI, HL DDRBEFFATND, 3) IOWTH, BEREKRD 10 EL LItk s
AR T T, SEEEIC LS BRBEORIN - AU ET R, KELHNOLAAFEL T4
EPHBELTWAZ L, LA ETREHF IOV TMT b HRFE T, A% OHEH
BEEXERE LTEAED, BRAZEFTREAORRAICHI Y BEX TV H bz, £¥Ed
£0HFT, EAWREEBERAENOBESERLTNDEWIRRYEH D, 4) 1T, a2~
Fa— 4 —MBREZPLCERENTE LI LN, ZZTHVWOREEFIHEFTHY,
ThZREUCTHRESNAHER L 1RV OLETEFERFEHINLTNDHENIZLETH D,

Pt, BAHLSTCOEFBOREE IS I TIEERRVIELEFEE->TVD L VX5,
DX RMEOENEHTITZ LTS LBONDKREOHALEN, EDL S REIFE
o TREOEEDFREICLELON, LWH ZLIIKRERKOHHLZATHD,

Mz T, DI L BRFEANODORD B RFERECRITTRES Rl T2, 1992
£025 2000 EORIZ 18 BOADIFFERL., ZOBAIXI HITMET DL Rbh TV,
TOXIBRRT T, K¥EOHY F2F AMIFEOERFRBESE, TVRVWEELB
BT o L 3EI BRI E > THRIGETH B,

2. HAR®DOZ%4A O Motivation
FEIZEN D, FIAEDOHEFEFEE 2T 5 motivation (ZDOWTEE L THEELY,
(1) ARoEE
KEARD, P2, BRTOEBFOREDOD Y FIZEX DHEBIREZ VW, HFIIERD
EELBIIREARICBELZ S DY, a3 2=/ —va0FELE LTOAEDOFE L
WR LA ENABEMIZH D, ZD X 57k BARDEFEHE DFEREZ British Council (3£ D
WEEOFTUTO L IR TW 5,
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The examination is highly mechanical, requires ability in manipulating grammar
rules and learning vocabulary, but makes little attempt to test use of the language.
The washback effect on teaching at secondary level is destructive. Inevitably,
teaching materials are geared to obtaining a good result in the university entrance
examination, which reinforces traditional habits and discourages teachers from
introducing more communicative activities (The British Council, 1997: 22).

ERAEDHIESY O motivation B KFARDIZDH LN Z L THBHR L, REAFEDE
4121 motivation BRI L. HEEFERICKT2HE S, BB AL, BEICKH
DB LRVDIINREEIONS, BEDELLOABTHZOZ LIFHALMITER T
s

The students appear in freshmen classrooms as a kind of timid, exam-worn

survivor with no apparent academic purpose at university (Berwic and Ross1989:
193).

Once admitted into a university, students lose sight of their goals...... They endure
English lessons only to accumulate enough credits to graduate (Matsumoto, 1994:
210).

(2) BAHLIZBITBEF L (English as a Foreign Language)

HATIZZINET, HEEIFLSICEFLELTELZ BN, EETRENERIL
5ESL (English as a Second Language) DIRIIZIXAeh o7z, T KEFEEE ICTF]
Rl LTHIZER I T3, Cogan lic k5. KE. & AARD¥EAD Motivation D
HEFEICRBNTS, BAOKRZANREFELZEANLRENOTZD L VS LD IFFERDO—D
ELTHEELTOHT, FHRIFEEERL TR E WS FERBIHTVD,

Most of the Japanese tested do not believe that foreign language study is
especially important for them personally...the Japanese regard foreign language
study as an academic pursuit, rather than one to be valued for utilitarian purpose
(Cogan, Torney-Purta, & Anderson, 1988: 295).

L L2 L, #BTHEBOEAMRRIRWEE. FANRBKEZRIR2VOXH
KiZfBolzZ L TiEed . MERBLLT, 75V R5E,. A3 ViE. FAYEOWTH
DEFERTNERORVWEROTE 1 £420R L LEZRETH., TRALOSHEEEE
FERTHBEEIBEEOHRITRNI LIZ XL D motivation DRESERHI LTV D,

What's the use? Many do not see their relevance of language to their everyday
lives (Chambers, 1993: 13).

P Eoi@Ey . AROKE), K homogeneous, monolingual 72 #RICEK T 5 KF4E
DFEFEFEICHT B motivation DRI, RIKDLEILDVTIHINE TORHE TN S
. EBALLTWABAS, Z 22k THOEM globalization # H.iy & L7z B AR DR
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FAEORBEFEIHTIEECEDL ) REBERIFLTVAIDEERL - it 2#0
KEHEBOF LVFEMNIT 2T B L CEERZ L THELEL S,

3. Motivation ® Y % —FZ%3 5% L\ Approach
58V motivation 23 EEDENTR, FERBEORGR L2 bBE, ¥HLRINCEUL
BARDETH B = & ITBR ORI 21,

Without sufficient motivation, even individuals with the most remarkable abilities
cannot accomplish long-term goals.....high motivation can make up for

considerable deficiencies both in one’s language aptitude and learning condition
(Doérnyei, 1998: 117).

1990 Iz A Y S EREFEIZAT 5 motivation D J Y —FICER L IR ST=T7 S u—
FTHRROND LD Thole, ZOFLWT 7 —FI5%0AADKEFLBICK X /78
#5Z25b0E LTHEBIZET 5,

Motivation (2% % U $—F 1% 1970 #RIC Gardner Z .0 & LT, LfEE, BHIC
- TIThi, £ OFER, Integrative motivation (a desire to be representative members
of the other language community) & Instrumental motivation (a desire to gain social
recognition or economic advantages through knowledge of a foreign language) 2 fEig
@ motivation AFER S, B IO 20{bOEERERK 2 EHD L Lo, LiL,
INODOREIEIA T F 2P 2 SFESHFETIHIR, TAhbbEENRLEZSHERD
CTOEBEETHEDE, FFEEOHROPIFETE LV IRED S & TITbiL= 9,
AARZIZICH, D X5 RBUT 722 E 4 D T motivation @ U 4 —Fi2 = D&%
E#EYTEIDTHONT 52 LICITERER -T2, FORMEER ST, 1990 E£ERICAD .
motivation D UH—FiF, EOL 5 RRUICHHEETE S, LY EEHLEBRERLZED
FE~EBIT LT 72, Gardner DA THL, ¥BH L ZORBEFLTFETHE L DM
DVIZERPYTLHATHEDIZI L, ZOFLWT Fa—Fik, 5FTHREIATWE

RKERFEETH D, 1970 448D T 7 v —F % Socio-psychological Approach & &% % &
1990 XD b D13 i% Educational Psychological Approach &V % %, %% 1% Deci & Ryan

(1985) @ Self-determination Theory % #iZ Vallerand (1997) BB X®, 2D U ¥—
FOREFR. SHEFEFY Tid Intrinsic motivation (which deals with behaviour performed
for its own sake in order to experience pleasure and satisfaction) & Extrinsic
motivation (which involves performing a behaviour as means to received extrinsic
reward) B3RER X7,

L LB bE@EFE T, thoEROEE L&, MREFEOHLSLOBEDLY ITESR
TERVOT, BRokT7 7o —FrbRBBIh-2BEoEhEh 2L S
motivation (X, RLTBAEWVZHER LA D bOTIERL . MislRERIcH I L E BN
Do ZOBEFEERD L SIZRIC L THREIC LT,
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Dérnyei (3 & 512, HENVH Y —T, £< @ EFL ORHED b & Non-native English
teacher & L THFEZBX BB 5. EEREOHEFBRSE I RIET Motivation ~DEEDK
IR WELE LT, ZhE TD Socio-psychological Approach . Educational
Psychological Approach D% 7> 6 ¥ & HH X 72 motivation DHRERZBIEL . RES
7z, Dornyeiid, FEHED affective (1EHERY)Z2MIE, cognitive (FEIMEREY)Z2MITE % b
@, EBED classroom situation & B LI-EREZUTOL S IR LTV 5,

[Table 2]
Components of Foreign Language Learning Motivation (Dérnyei, 1994)

LANGUAGE LEVEL Integrative Motivational Subsystem
Instrumental Motivational Subsystem
LEARNER LEVEL Need for Achievement
Self-Confidence
*Language Use Anxiety
*Perceived L2 Competence
*Casual Attributions
*Self-Efficacy
LEARNING SITUATION LEVEL
Course-Specific Motivational Interest
Components Relevance
Expectancy
Satisfaction
Teacher-Specific Motivational Afflictive Drive
Components Authority Type
Direct Socialization of Motivation
*Modeling
*Task Presentation
*Feedback
Group-Specific Motivational Goal-orientedness
Components Norm & Reward System

Group Cohesion
Classroom Goal Structure

1970 XD Gardner 2> 5D Dornyei (CE D U —F DFHNOHF T, HHT X
KU, ¥4 Motivation DIBRERZE X DB, 1ERIIMNREFEHL L OBEb Y NERX
NTWeDIZH L, IEFE, BEOHEREEEFCEX2HENIVERSNLD L5 1Tk
el & ThD, FEIOFHE D ZDOEASI>TERBENT,

4. #E
(1) &%
RGBT & 5 A ZR Y ERROP T, K¥EZES 72 motivation & LTz
FAERED LS et e o TRECKELH»ZUTO 3 SOERBICE SN THRE Lk,
R 1 FAEDOKEEIL, KEOHEFEORELRE U T, BB OF B 2 Rf
BABFICOL Z EEHIFLTH S,

BE 2 FADORKEHIT, KFOKFEORELZBEL T, XFCTaIa=sr—a ri-A
5L RBELEHFELTNHS,

R& 3 : BB/ OETICHKE R FE T 524E13MENTH B,
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(2) MEHE. WESR
K238 (AK¥—454. BR¥—834. CR¥—834) »bAEH 221 47 2001 £
#HAZAICRE L. Questionnaire (22 questions on a five-point Likert scale) % 4 A D4
DIRFETER,

(3) Questionnaire DHEHL
—BEEEDBEREICT 5 FEORMF : QL, Q2, Q3, Q13, Q14
—HEOREARICITT 2 FAEOHRF | Q4, Q5, Q6, Q7, Q8, Q9, Q10, Q11, Q12, Q17
—HEOBEIHTHFEADFEE L LTOMRG : Q15 Q16
— A TOEFELB T HFAEOIRY %4 Q18, Q19, Q20, Q21, Q22
[Table 3]
EEICFIEH-5 FH5EI4 EHLLTHLRW-3 HEVEIEDRV-2  2KEIBbARv-1
1. BEAPMHITF IO+ BEENEIONDLE#HFLTWVWE, (1565 4 3 2 1

WA, av—13<9 0—AZELUVMAHLEHEFNTIEEY) ( a-<)
2. WIEORED 175 ADEERITIFE, RROBRLIVDPRVWILEHHFL |5 4 3 2 1
T3, (ATAMALE LWL EFNTIHEE,) ( A)
3. B, BROBLVABASBMOBENZ NI LEHFLTVD, 5 4 3 2 1

4. HEOREYZI T, BODEROBEXMBIEETHDDILIOICRDT |5 4 3 2 1
EEBFELTVS,
5. MBEOBREYSIT T, BOOFEROLUFR— b, SAXEZRFETHITDLIC| 5 4 3 2 1
RHBZEEFHFEL TN D,
6. HEOREFXZIT T, BODHKOREMNEBTTEDILIIIRDZILE |5 4 3 2 1
HMEL WD,
7. EBEOPBEYSII T, BETIDITHHREBHIDHICOLZLEHFEL |5 4 3 2 1
TW5,
8. WENREAZTT. +okaIa=r—TarvpBRhaioici3zZE |5 4 3 2 1
PHFL TS,
9. WEOREASIT T, BEOIE, MELLFOABNILICEESZLE |5 4 3 2 1
WL TW5D,
10. EEOFRET, XEROAL, #HE, oW THEL OF@AEHEs |56 4 3 2 1
NHZ EEHFLTNDS,

11, BEOBENMOEFLIET T ND I LEHFLTNDS, 5 4 3 2 1
12. EEORET, BROAEHHREFTHNELNDIEEHFLTN |5 4 3 2 1
60

13. HEOEHFHEERRIBEINTWVD I LEHFLTVD, 5 4 3 2 1
14, BEIBSEREFoOTEHADZEEFHFLTWVD, 5 4 3 2 1
15. HEOBREOTE, HEE2IT52HYV TVD, 5 4 3 2 1
16. FWEOREIZOVWTWITENE I LEL TV, 5 4 3 2 1
17. MHEFELTVARY, EEBVEFRLEODICHBRTIETENDL, 5 4 3 2 1
FLAEVDH—5 £<—4 BFx—3 JcFEIiL—2 £<72v—1

1 8. WETEHEMILNLHM., X HFELLEEZHFEATVD, 5 4 3 2 1
19. 7UVETHRAREBOEZFMLZREATND, 5 4 3 2 1
20. 7UERTI VAORLKFEOBFBMTREBEMIAL TV D, 5 4 3 2 1
21. HEADRALEBBTEHETIREVRHD, 5 4 3 2 1
22. FHk, AE, B, VEA— e PEERBTHOTVD, 5 4 3 2 1
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(4) MEDORE
OHEFEDOFEEREICXT 3 A DRI

[Table4]

5 4 3 2 1
Ql #HFEK 22% 34% 31% 8% 5%
Q2 ¥4EMK 38% 25% 29% 4% 4%
Q3  HEAZKAE 37% 28% 27% 4% 4%
Q13 HFFEEIR 27% 28% 37% 5% 3%
Q14 FHT DIFE 45% 34% 17% 2% 2%

< OFEERPE, BRIV ESTRERBELZHIHFL TV D Z L BSEIED b FHIIL S 25,
RiC, BETCHT 2HIFFS R (rateb, 4 2BbE S L 79%) LTWAEMNER S5,

FABYMFE T LAo=K (Q1), 175 ADAE (Q2) IHLUTOKREL 2o,

[Table5]
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[Table7]

5 4 3 2 1
Q4 B CIRFEAR ST 34% 35% 19% 9% 3%
Q5 BEMRRSCREA 30% 31% 26% 9% 4%
Q6 EMREN 32% 32% 22% 9% 5%
Q7 FEF X 33% 23% 23% 13% 8%
Q9 Tk Hk 23% 32% 24% 15% 6%

I ZTOERMICK LTOE X, FBT, HIfFL TS (rateb, 4 DEFF) 2561 /3—t
vhipol, BLHBENELoTZOE,. Q4D HROBEEMAEFETHOD LI
5] LT Thote, QTD [BET DI RREFENNBHITOL] Tx L TOEE
PITHARD LRV, AFEBOFAIIIHFENELTHEN 2 D & LTHEOPIZ
A TNENENI Z EREREZBND, Q9D [FFFEDIE, M/ L DML S I
EED] WCHTAIEELHEVFEL 2L, THIARDOKE L WX H0H Lt

@z I a=f—va VIHEREENBE~OHIRF

[Table8]

5 4 3 2 1
Q8 =Ia=H—¥alAh 57% 29% 5% 6% 3%
Q10 FEE LS~ DHF 42% 38% 13% 5% 2%
Q11 fREFILK 53% 30% 12% 2% 3%
Q12 IO 50% 29% 14% 4% 3%

DSTEF & B L ITIFR2EMT80% R L, HiZ, QD aIaIfr—a DD
HEEBE~DOHEIL 86% (rateb. 4 bt T) &b, SEOT V7 — FOPTHROLHE
WHUE L 7o Tr, FAEDKFBETDAI 2=l — a3 KT HROEER RSN D,

@HENEHBOHZEH
[Table9]

5 4 3 2 1
QL7 HT 7= 2% 4% 16% 26% 52%

BEDOBADKFEAERRE LERETIE, 2720 OFEORFEPEMER/DIZDDH
EORELREBHTH S, SEIORETIRIZLBEVFIALRY, FADKBER/IC
x4 D HBED AL HER S iz,
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[Table10]

5 4 3 2 1
Q15 F-HEDERE 21% 43% 28% 5% 3%
Q16 B DEHFRE 42% 23% 18% 9% 8%

WHLLE (64% ; rateb, 4 ZAbET) OFAENBEOTY, BE4+HLE%. BE
BT 2 —HHREFEOLTIT e, ZOMFLZERTKAELBENETILEVHIL
BRRTHND, £, BEOL~L L AFDOENL DEICH LTORE S, 65% (rateb.
4 %8HET) LEWEELE R->TW3,

ORI 5 FAEE A2 ADIRY A
[Talbel11]
5 4 3 2 1

Q18 FEFEFE 4% 3% 13% 26% 54%
QI9 EFET VEM 3% 6% 10% 23% 58%
Q20T VHESFEFE 4% 3% 4% 15% 74%
Q21 KA & DL 3% 5% 6% 7% 79%
Q22 HFLR L DIEFEFR 3% 1% 2% 9% 85%

REOBRFEIIHNTIHERRKE poloZ LTk, FENFATHYE., KFEEOLHIC
EDXSBRBEAZ L TOENIONTIE, TRTOEMIZH LT, BHELTHEEWND
BADB 10%LLTFEWIBENEE L o7, Zhit, HOOBEBEICEFEOBRENS LU E N
5. BADHSRRAERMLTNEEEX LS, L LAZDI LR, ¥AEDKFEICKT
SHFRREVERCRZ>TWB E HUVZ B,

Pl, REOFRER. KH 2. 3IXENTNAT D ICESREERE SR, KRB 11
DNTIL 60% B DEMEE VD Z LT, ST A ETITIEN TSR0 o =08, LR
BHIFEFF o TV A Z EiIFFEA ST,

5. Bbhic

SEIDOFHET, KFEOFREITIT, REORDRVFANBEMNEBOE=DOIRITEEA TH
DEV), TRNETOEJRNBEINTZ, ZTHETHEADFEAIZONTIE, KEAELGENIT
AERREHE DT D strong motivation 2> T D DD, ZORBENE L 2L DE
BEHEDTDITR L TEBEBEFEE LATORY, £ E 2 AhREH IS BEAICH
5, T2 LIFEIZK LT negative attitudes TERA TV AEANKETH S L bR T
7z, H O, strong motivation IZiX positive attitudes 235 & U5 A & 113\, strong
motivation & negative attitudes DFAA OB B ADEATEE DEEFESLT KI5
ETHHEEZEZLNTER, ZOX ) RBMOT TIX, AR, motivation I L.
negative attitudes DAHFEY | BB D 7= HIZ0te /e <BREITHFET5 L0 5 BL&RIEY
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ROZLEEZLND, FADRHRADE SITHESNHEROERK DL, LirL
SEIOFHET, BEOEADEBIIINE TOEHRLFEDES>TNDZ LAHLNE RS
7o BEIZIZ. AFHE., RCORDHIEENBECHFEF SO THBATWIDTH S,
FOHHEL, aIa=fr—va rOEOOEFEENEFI T o) BREHLR 0T
HbH, EHITIE, BEMOBROT=DICEEEAEZMHEI LIV EWIF/FELPRYALND,

FEOHFICHEMIZED L SICHL LIS ZWd e v ) RIZ DWW Tk Powell and
Taylor(1985)4% 3 oDx*f4L ; 1) Fight them, 2) Join them, and 3) Channel them, % #7<
LTV\%, Tarone and Yule(1995)iX. Z®# T 3) Channel them {ZDOWTLLTFD X 51iZ
AL, HOEE L FIETHDLLEBOTND

This is a compromise position in which both teacher and student can fulfill their
expectations of what counts as an effective learning experience (1995: 5),

& 512, Berwick & Ross iZ 1989 £EiZ H AN KEASEE % DA D motivation D
EEITV, FOFERE. motivation DELWKINE WS fEama iz, LaxL, RCFECH
T5 1 EHORET., L OFEDEIC, BEDDIT, BV & KT 5 7dIl, a
W k5 BRI R ERE BT S EMBROND LIRS E VNI RREELD
Db, R HETHSFAIZ channel 2 A& b¥ 5 Z & TS D motivation IZfEATE 5 kd)
WamrEEHL, TOEEHEHVTND

There is much that universities can do channel the attention of their student in
directions which motivate language learning (1989:208).

B, FEONFOBEMEWB DS LT, LVHRHT, LV BWERELEE ETT
W I L MRS B A RINCEL FTREIRZETHHDIEE D ETHRY, Kenning I
BZ . BEIREEDEATND Z E 2D BEMEZRD L IR TND,

Finding out what learners really want is all the more necessary as studies of
teachers’ and learners’ views have highlighted the existence of divergences of opinion
between the two groups, and a great deal of ignorance among teachers about what their
students do and like (2001: 48).

Motivation =22\ T ES < DFAEHTFTHI T 5 B3, expectation (DT DA
IHIE L A TR TV RN, BEBE TOH 5 W 2 ERBFEADOIKFEERH~D motivation,
attitudes IZHVWEEBZ KIFL., FOREMESFRIFICERIATVWIZLEEZXD L, F
AP E B L TRECBML TSP ERRD ZEERARTHY, HADMcL>T
IEEREREZEBIODOFRLEVZ S, 5% b I OICHBHIZRENEEN D,
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