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How Does ‘Globalism’ Affect Japanese English Education and Should It?, 

 

KANEL, Kim 
（KINDAI UNIVERSIRY） 

 
At the symposium for the 26th Annual Convention of the Japan Association for 

Studies in English Communication held at Kindai University on October 14, 2017, the 
panelists discussed various questions on the main the topic:  “How Does ‘Globalism’ 
Affect Japanese English Education And Should It?” 

Questions were put not only to the symposium panelists but also to the 
approximately 100 Japanese and foreign participants in attendance. The first main 
question was: What is the difference between グローバル  (Global) and ᅜ㝿的 
(International) in the Japanese language? About half the participants first felt ᅜ㝿的 
related mostly to socio-cultural issues, and グローバル was more for business or 
economics. However, participants later added more subjective descriptions of the two. 
グローバル was viewed more as a concept that implied more openness to other cultures, 
and pathway to communication. ᅜ㝿的, conversely, seemed to connote an English/ 
Western-only view. In the end, with no clear-cut definition decided upon, participants 
concluded that グローバル  is largely a rebranding of ᅜ㝿的, and that the use of such 
foreign words is fashionable. 

After this introductory activity, which included reports from the various groups in 
the audience, the panelists went on to explain in more detail their own views and those 
of their institutions. After each panelist discussed a particular topic the others would 
respond, give their own views and then move onto the next question. 

What follows are summaries of the panelists remarks, observations and 
conclusions. 
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࡜ムࢫࣜࣂーࣟࢢ EMI㸦English-medium instruction㸧 
-- ELF㸦English as a lingua franca㸧ࡢどⅬࡽ࠿ 

 
㣤 㔝 බ ୍ 
㸦᪩✄⏣኱学㸧 

 
㏆ᖺࣚࠊーロッࠊࣃアジアㅖᅜにຍえࠊ日本の㧗➼教育においてࠊࡶ英語を指導言語と

するプログラム（EMI: English Medium Instructionࠊ大༙のேཱྀの第一言語が英語࡛は

ないᅜࠊᆅᇦにおいて英語࡛教⛉授業を行࠺ことࠊcf. Dearden 2014）がቑຍしているࠋ

2000 ᖺ代ึ㢌に」ᩘの᪂つ EMI プログラムが๰タࡉれ（౛2004ࠊ ᖺタ❧᪩✄田大学ᅜ

㝿教㣴学㒊➼）ࡑࠊの後 2008 ᖺに⟇ᐃࡉれたグローバル ᅜ㝿化ᣐ点ᩚഛ஦業（大学ࠕ）30

のᅜ㝿化のためのࢿット࣡ークᙧ成᥎㐍஦業）ࠖ2014ࠊ ᖺにはスーࣃーグローバル大学๰成

ᨭ᥼஦業な࡝の᪋⟇が導入ࡉれたことࠊࡾ࠶ࡶ英語による授業の࡛ࡳ学఩がྲྀᚓ࡛きる

コースが一㒊の大学࡛はቑຍഴ向に࠶るࠋ 
EMI は（１）ࠊᾏ外からのඃ⚽な学⏕を࿧ࡧ㎸ࠊࡴ（㸰）日本ே学⏕の英語力ቑᙉするࠊ

とい࠺஧つの目的（ࡑの⤖果ࠊ大学のୡ⏺ラン࢟ング➇த㸺Times Higher Education 
Supplement, QS ➼㸼にᐤ与する）をᣢࠊࡕ一ᐃの成果をࡆ࠶ているࠋしかしながらࠊこ

の 10 ᩘᖺのഴ向を᣺ࡾ㏉ると（１）ࠊについてはࠊ␃学⏕の大ከᩘはアジアᅪからの学⏕

⫋した␃学⏕が༞業後に日本࡛ᑵ࠺ࡑࠊまたࠋ英語をẕ語としていないࡶしࡎᚲࠊࡾ࠶࡛

しよ࠺とᛮえࠊࡤ௻業は N1 ➼の㧗い日本語⬟力を要ồする࠺ࡑࠋした୰ࠊEMI を᥎㐍す

る㝿に日本語ࡑࠊの௚言語౑用をいかにά用するかࠊ（㸰）についてはࠊ日本♫会の୰࡛は

ᴟ➃に英語౑用が㝈られているにࡶ関ࢃらࠕࠊࡎグローバル化の㐍ᒎの୰࡛ࠊᅜ㝿ඹ㏻語࡛

アジアの୰࡛トップクラスのࠋる࠶る英語力の向上は日本のᑗ᮶にとってᴟめて重要࡛࠶

英語力を目指す࡭きࠖࠋ（文㒊⛉学┬ 2014）とする目ᶆタᐃ࠶ࠊるいは EMI ᾏ外␃学ࡸ

ಁ㐍を目指した大学入ヨᨵ㠉（TOEFL, IELTS ➼のスピー࢟ングを含めた外㒊ヨ㦂の導入

な࡝）࡛日本ே඲受㦂⏕の英語⬟力（࠶るいは学⩦⬟力）を ることの意⩏ࡸㄢ㢟ࠊな࡝

についてはまࡔ༑ศ㆟ㄽがᑾࡉࡃれていないࠋ 
上グのよ࠺なᨻ⟇と現ᐇとの஋㞳はࠊᨻ⟇Ỵᐃ⪅ࡸ一⯡の日本ேがࠕࠊグローバルேᮦࠖ

のά㌍する࢜ࢿリ࣋ラルな理᝿࣭᝿ീ上のコミュニ࢕ࢸ（imagined community）を㢌の

୰にసࡾ上ࠊࡆ現ᐇ࡛はな࠺ࡑࠊࡃした理᝿࣭᝿ീのࣔࢹル࡛英語教育をとらえているこ

とに起因しているࠋ౛えࠕࠊࡤᅜ㝿ඹ㏻語࡛࠶る英語ࠖが現ᐇにはアングロ࣭ࢿイ࢕ࢸブス

ピー࢝ーの英語とは㝈らࣀࠊࡎンࢿイ࢕ࢸブスピー࢝ー㛫࡛の言語౑用の一㒊（ELF: 
English as a lingua franca, e.g. Jenkins 2015）になっていることが≉にアジアᅪ࡛は㢧

ⴭになっているࠋまࡉに日本の EMI の教ᐊ࡛は඾ᆺ的な ELF ౑用≧ἣになっているにࡶ

かかࢃらࠊࡎ㧗➼教育ま࡛の EFL（English as a foreign language）⎔ቃ࡛は᰿ᙉいࢿイ

の日本ே学⏕はࡃከࠊれࢃムᚿ向にとらࢬࣅ࢕ࢸ EMI ⎔ቃ࡬の㐺ᛂにⱞປしている（Iino 
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and Murata 2016）ࠋ௒後グローバリࢬムのከᵝᛶࠊ」㞧ᛶをアジアのコンࢸクストの୰

࡛理ゎしࠊ日本における英語教育࡬のᛂ用を᳨ウすることがồめられているࠋ 
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Is Japan Ready or Willing to Become ‘Global’?  
 

KITZMAN, Alison 
（KINDAI UNIVERSIRY） 

 
Globalism, as it has come to mean, can be defined as integrating smaller markets 

into larger, regional ones. Both globalism, as a business and economic philosophy, and 
English, as a second language, gained dominance and flourished at the turn of the 21st 
century with the rise of the computer-based information and networking age. This has 
affected not only local business, but also local culture – but is it always for the best? 

In Japanese, globalism is used in its foreign-indicating katakana form, グローバリ

 ム  having a similar meaning to the original English. However, in a proof-of-lifeࢬ
example of globalism dominating the native, the adjectival form of the word, グローバ

ル  , has taken over the Japanese word , ᅜ㝿的, or international.  
Though universities throughout Japan have increased their educational exchanges 

and boast new International Studies departments, Japan itself has not demonstrated a 
very global outlook. Japan ranked 2017 IMD World Talent Ranking 51st out of 63 
countries on its scale of attracting foreign management, researchers, and skilled 
workers. While the IMD reports that foreign talent in Japan feel safe with a high 
standard of living, its rankings show Japan’s failure at exactly that which makes a place 
truly international:  

x senior management international experience – 63rd  
x language skills and ability to communicate – 59th  
x an environment with and for highly skilled foreign workers established – 51st  
x inbound foreign exchange students – 45th  
x female participation in the labor force – 45th  

A further indicator of the lack of globalism is the lack of cultural and educational 
exchanges. In 2016, 19% of Japanese took trips abroad (JTB 2018). During that same 
period, rates in neighboring South Korea were 43% (KTO 2018). Similarly, the number 
of student exchanges out of Japan has dropped significantly. According to the Institute 
of International Education, from 1994 to 1998, Japan had the highest number of 
students going abroad to study in the world, peaking at 47,000 students. Various 
economic factors may account for Japan’s steady decline to eighth with only.00015% of 
its student-population studying abroad in 2016/2017. Again, to compare our neighbors, 
South Korea had four times as many equaling .0012% of its population. Further, the 
Japanese ranked 41st out of 49 countries for TOEIC scores even though English is often 
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required for university or job entry. If societal support for globalism, international 
exchange, and English really existed, then each of these indicators should be higher. 

Ikeda (2016) compiled a list of reasons why Japan may not be as global or feel the 
need for English proficiency as other countries might. Each of these conflict with the 
intent of グローバリࢬム and English language learning. 

x Japan was never a colony. 
x Japan is economically independent. 
x Japan is inward-looking and culturally homogenous. 
x Japanese is not related to English. linguistically 
x Japan is an island with no English-speaking countries nearby. 
x English is not required nor is it considered useful within the society. 
x English education focuses inward and uses outdated methodologies. 

There are several issues with the concept of and English in Japanese education. 
First, English for university and job entry is unrelated to the actual life or job skills 
Japanese society requires. Second, English is pushed to the detriment of other useful 
foreign languages, including important Asian languages such as Chinese or Korean. 
Asia is not seen as valuable. This calls into questions cultural identity. Japanese 
already has replaced a large number of native words with English-katakana. That 
Japan or Japanese may lose or shift its cultural identity scares some, which may cause 
a cultural and or economic contraction – the opposite of globalism. Further, the system 
of English education is reliant on external motivation going so far as to push students 
away from this skill.  

As there is no clear benefit to becoming proficient in English, why not allow 
internally motivated students to become truly proficient in English, or another 
language? This then can propel the economy toward true globalism without the 
hegemony of English and with the respect for native Japanese. As it is, we have settled 
on English mediocrity that holds the country as a whole back. We educators need to 
reflect on the meaning of グローバル and how English can better suit Japanese society 
and its needs. There is undeniable value in having a country and an economy that is 
global, and that will continue for the foreseeable future. However, there needs to be a 
focusing of resources if Japan is to navigate the global society of the future.  
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