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1. Introduction 

The present paper aims to explore what the English-Medium Instruction (hereafter 

EMI) programs’ goals are in the Japanese context. The internationalization of higher 

education has been common in many countries due to the advent of globalization. As 

part of their internationalization effort, universities around the world are introducing 

EMI programs. Japan is no exception to this trend, and the number of universities 

implementing such programs is increasing. (MEXT, 2020) 

The motivation of implementing EMI programs is contextual (Macaro et al., 2018) 

and its purposes and goals are elusive and vary within each country and university. 

Within the Japanese context, there are two main purposes for implementing EMI 

programs/courses in today's globalized era. 1) To develop well-skilled human resources 

such as "global human resource" ("gurōbaru jinzai") who have language (namely 

English) competence to drive the national economy, and 2) to attract people from 

overseas (Brown, 2016; Morizumi, 2015). Yet, there is no universally accepted 

interpretation of EMI programs in Japan as well (Brown, 2018; Chapple, 2014; Toh, 

2016)  

Then, what are EMI programs in Japan? What are its goals, and what role are they 

expected to play in the present Japanese society? Is it an elite education, an institute 

for training proficient English speakers, or developing global citizens/leaders? By 

investigating the goals stated in the websites of the EMI programs, this paper will 

explore what EMI programs are in Japan. 

The following section introduces literature on the definitions of EMI programs and 

overviews the history of EMI education in Japan. The method and findings from the 

web pages are shown in the third and fourth sections. The next section discusses the 

role of EMI programs, and the implication will be demonstrated in the final section. 

 

2. Definitions and history of EMI in Japan 

2.1 Definitions 

As mentioned earlier, the understanding of EMI is not universal, and the term EMI 

is not consistently defined. The use of English for teaching content subjects has been a 
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global trend and has been labeled in various ways; EMI, ICLHE, CLIL, CBI, EME 

(EMEMUS). The present paper will refer to the term EMI and see how it has been 

developed in the Japanese context.  

The two prominent definitions of EMI have been described as follows.  

 

The use of the English language to teach academic subjects in countries or 

jurisdictions where the first language (L1) of the majority of the population is not 

English. 

(Dearden, 2014, p.4) 

 

(T)he use of the English language to teach academic subjects (other than English 

itself) in countries or jurisdictions where the first language of the majority of the 

population is not English  

(Macaro, 2018, p.35) 

 

The two definitions describe English being used for a purpose other than teaching the 

language itself and being implemented at places other than the Inner Circle. In 

addition, the two definitions deliberately do not mention the goal of EMI, whereas, for 

example, CLIL aims to improve both language and contents (Dearden, 2015; Macaro, 

2018).  

 

Based on these definitions, Bradford & Brown (2017) have added the last sentence to 

indicate the explicit or implicit aim of EMI in Japan, such as to equip students with 

skills needed in the international environment, including English proficiency.  

 

EMI entails the use of the English language to teach academic subjects in countries 

or jurisdictions where the first language (L1) of the majority of the population is not 

English. It may or may not include the implicit aim of increasing students’ English 

language abilities.”  

(Bradford & Brown , 2017, p.330) 

 

On the other hand, the following definition states more in detail the actual condition of 

the EMI and motivations for being introduced in the Expanding Circle (including 

Japan).  

 

English medium instruction (is) conducted in the context, where English is used as 

a lingua franca for content-learning/teaching among students and lecturers from 

different linguacultural back-grounds albeit not exclusively so. … EMI is used 
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widely in so called 'EFL' countries in a traditional term, where it is primarily 

introduced to attract international students as well as home students who want to 

have more exposure to globally used English as a lingua franca while residing in 

their own home countries.  

(Murata & Iino, 2018, p.404) 

 

In fact, Brown’s (2015) nationwide survey shows that attracting international students 

and domestic students is one of the key motivations for universities to introduce EMI 

programs and prepare domestic students for post-graduation workplace needs. Also, 

the Nikkei newspaper (Head office survey, 2019) reports that universities keen to 

internationalize their campus and conduct courses in English see improvement of local 

students' English proficiency as the most crucial task. The equipment of domestic 

students and the attraction of international students could be understood as part of an 

attempt to tackle the issues that Japanese society is currently facing. For instance, the 

development of a "global human resource” has been set up to respond to the request of 

developing students with global competitiveness from Japanese industries. On the 

other hand, attracting people from overseas is to compensate for the falling enrollment 

numbers of local students through demographic change and to enhance the 

university's competitiveness as a research institution for improving the university 

world rankings (Hino, 2017,2019; Iino, 2019; Ishikawa, 2009; Takagi, 2016).  

In this way, the interpretations of EMI are diverse, and the motivation for 

implementing such programs is wide-ranging. Nevertheless, the definitions above 

indicate that the EMI program is a place where English is being used for educational 

purposes among people with different backgrounds. However, when we look back at 

the EMI programs in the past, the purpose and motivation of implementing EMI 

education were relatively determinate. 

 

2.2 Overview of the history of EMI in Japan (from Meiji era to 21st century) 

According to Brown (2018), the boom of EMI education in Japan could be divided 

into four periods: Meiji, Post-war, 1980s~90s, and 21st century. By following his 

division, the present paper briefly overviews the history of EMI education.   

 

The Meiji period was the time for modernization and the westernization of 

Japanese society. Foreign language education and foreign language medium 

instruction were implemented to catch up with the educational practices of the West. 

Students were sent overseas, and foreigners as specialists were invited as Oyatoi 

(Imura, 2003; Umetani, 2007). It was during this time that the first EMI program in 

higher education was implemented in Kaisei School (the current Tokyo University) in 
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1873 (Brown, 2018; Erikawa, 2018; Fujimoto-Adamson, 2006; Imura, 2003). Since 

there were almost no resources (teachers and teaching materials) for teaching the 

subjects in Japanese, all subjects were taught in English by the invited foreigners. The 

goal of the EMI program focused on content learning that it aimed for domestic 

students to acquire knowledge and technologies from the West. However, the return of 

students from study abroad and the translation of textbooks had made EMI being 

replaced to Japanese-Medium Instruction (JMI) in 1883 (Erikawa, 2018; 

Fujimoto-Adamson, 2006; Imura, 2003; Okuno, 2007). Thus, because the content could 

only be learned in English, EMI had been implemented in the Meiji period.  

The next prominent movement regarding EMI education could be witnessed in the 

post-war period (1945~1970s). EMI programs had been introduced as a receptacle for 

foreign residents and international students. For example, the international division 

(the current Faculty of Liberal Arts) of Sophia University (in 1949) and International 

Christian University (in 1953) were founded for the needs of the western expatriate 

community (Brown, 2018). Both EMI programs were again focused on content learning 

which aimed for children of expatriates to study at universities in English. Along with 

this, short-term EMI programs in private universities had begun to accept 

international students from partner universities (Horie, 2002). The short-term EMI 

programs were content-driven, and they aimed for international students to study 

Japan-related subjects (ibid.).  

EMI education in the 1980s~90s was introduced for seeking internationalization of 

the universities. The reform of the Kyōin Law (in 1982) and the Standards for 

Establishment of Universities (Daigaku Secchi Kijun) (in 1990) had helped to expand 

EMI programs slightly (Amano, 2014; Mulvey, 2018). In particular, EMI graduate 

schools had been increased in this period. As an attempt to internationalize education, 

the graduate schools were mainly designed for international students and returnees 

who seek to earn a degree (Brown, 2018; Mulvey, 2018). There was also an attempt to 

introduce EMI programs targeting domestic students, though it failed due to the 

disapproval from the Japanese faculties concerning nationalistic and pragmatic issues 

(ibid.). In addition, although it only had a limited range of courses and in a small size, 

the ‘International Student 100,000 Plan’ in 1997 had fostered the establishment of 

EMI education (ibid.). Similar to the previous period, the EMI education was 

content-driven, and the targets were mainly international undergraduate exchange 

students or students who were familiar with taking courses in English.  

From the 21st century, the EMI programs have expanded rapidly. Programs in both 

undergraduate and graduate schools targeting domestic students have increased. 

Various policies and projects regarding foreign language education and 

internationalization of the education have helped the expansion (e.g., Action Plan to 
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Cultivate Japanese with English Abilities in 2003, Global 30 Project in 2008, The 

Project for Promotion of Global Human Resource Development in 2012 [later became 

as Go Global Japan], and Top Global University Japan in 2014 (Brown, 2018; Burgess 

et al., 2010; Butler and Iino, 2005; Hashimoto, 2018; MEXT, 2003; 2017; Mulvey, 2018). 

Thanks to these policies and subsidy projects, the number of universities 

implementing EMI at the undergraduate level has reached 305, which indicates that 

almost half of the universities (41.0%) are conducting classes in EMI. Also, the number 

of universities granting a B.A. in EMI has increased from 38 in 2016 to 42 in 2018 

(MEXT, 2020). 

As the EMI programs have expanded in Japan and are being opened to students from 

various backgrounds, the objectives of the EMI program have now become elusive, as 

mentioned earlier.  

 

Then, what could be achieved in EMI programs in current Japan? What are the 

goals of EMI programs being described by universities themselves? The present paper 

has tried to grasp the trends of program goals among EMI programs in Japanese 

universities by investigating the websites. 

 

3. The website investigation of the EMI programs  

The website investigation explored what goals are described and how they are 

described on the websites. The websites were investigated because it is the face of the 

university, which is a place where ideologies and thoughts are symbolized and 

represented. The subjects of the website investigation were web pages of EMI 

programs, which allow students to earn a degree by providing almost all courses in 

English, which Shimauchi (2016) defines as “English-medium Degree Program 

(EMDP)”. Furthermore, the investigation focused on programs that are open to both 

domestic students and international students. According to the MEXT’s research, 

there are 65 EMDPs (38 universities) as of 2016 (MEXT, 2019). However, information 

about EMI programs could not be found from some of the listed universities' websites. 

As a result, 47 faculties (24 universities) have been investigated.  

Pages that explain or indicate learning outcomes/goals and appealing points have 

been investigated. In particular, pages of mission statements, diploma/curriculum 

policies, and pages for prospective students have been browsed. Pages in Japanese 

have been mainly browsed, but when the information could not be found, pages in 

English have been browsed as well.  

Pauwel’s framework was used in the present study. This framework is a multimodal 

framework that analyses websites as social and cultural data sources. Among the six 

phases that he stated for examining websites, phase 3, "In-depth Analysis of Content 
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and Formal Choices" (Pauwels, 2012, p. 253), has been used. This phase is used to 

analyze what is said on the websites by looking at forms and contents (ibid.). Thus, the 

present study focused on analyzing statements, opinions, and descriptions related to 

the goals of EMI programs.  

Content analysis has been used to examine the descriptions. Common keywords and 

themes have been identified by thematic coding.  

 

4. Goals of the EMI programs in Japan  

By browsing and analyzing the pages mentioned above, the descriptions of goals are 

briefly clustered into three types as follows.  

・Skill  

・Motivation 

・Certificate 

 

4.1 Skill 

Skill includes things that students are required or expected to acquire through 

studying at the EMI program. For example, critical thinking, foreign language 

competence, communication skills, interdisciplinary knowledge, deep knowledge 

particular to each major, and problem-solving skills were commonly demonstrated as 

major goals. All of the programs have shown some skills as one of the goals that 

students could acquire by studying at their EMI program. （words and phrases are 

underlined by the author.） 

 

「英語および日本語に関する統合的な教育を通して、思考力、コミュニケーション能力、

プレゼンテーション能力など、国際社会で活躍できるレベルの高度な言語能力を修得

する。」(Uni_16) 

“Through integrated education in English and Japanese, students will acquire 

advanced language skills, such as the ability to think, communicate, and make 

presentations, that will enable them to play an active role in international society.” 

(Uni_16) (translated by the author) 

 

「世界の広範な事象に関する幅広い知識と深い理解、物事の本質を見抜く洞察力や思考力、

これらの上に築かれたグローバルな視野とともに、英語をはじめとする外国語の卓越

したコミュニケーション能力を涵養します。」(Uni_12-1) 

“(It) cultivates an extensive knowledge and deep understanding of a wide range of 

world events, and the ability to gain an insight into the essence. In addition, global 
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perspectives and excellent communication skills in English and other foreign 

languages are developed.” (Uni_12-1) (translated by the author) 

 

4.2 Motivation 

Motivation includes descriptions that indicate behavior, orientation, and awareness 

that the program requires students to obtain. Below are the extracts from the web 

pages. (words and phrases are underlined by the author.) 

 

“Students are provided a world-class educational and research environment to study 

mechanics engineering and foster the international awareness.” (Uni_1_2) 

 

「卒業生は、心身ともに健康であり、豊かな人間性を持つ。卒業生は、豊かな創造性と健

全な倫理観を備えている。卒業生は、主体的・継続的に学習する能力を持つ。卒業生

は、異なった価値観や伝統や制度を持った異文化に関して深い認識を持つ。」(Uni_6) 

“Graduates are healthy in body and mind and possess rich humanity. Graduates 

possess a rich sense of creativity and sound ethics. Graduates have the ability to 

learn independently and continuously. Graduates have a deep awareness of 

different cultures with different values, traditions, and systems.” (Uni_6) 

(translated by the author) 

 

In many cases, these elements were mentioned in connection to the necessity of 

tackling global issues and challenges that people are currently facing (e.g., 

international relations issues and environmental issues). In addition, along with the 

skills, motivations were demonstrated with the lines explaining how the program aims 

to prepare an outstanding student (i.e., Global Human Recourse, Global Leader, Global 

Researcher/Engineer), which would also be mentioned later.  

 

4.3 Certificate 

Certificate, as evident, includes English test scores such as TOEIC, TOEFL, and 

Eiken. For example, Uni_24 explicated the target score of TOEIC 900 above, TOEFL 

iBT100 above, Eiken level 1 as the goal for students to achieve by the end of the final 

semester. On the other hand, Uni_23-1 provides a certificate for the completion of its 

business course, which has been approved by the international business management 

organization. 

 

Some common features could be found from the above three clusters, such as (1) 

Foreign language competence, (2) Diversity, (3) Global Citizen/Global human resource, 

(4) World Society, International organization, Multinational business.  
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4.4 Foreign language competence  

Among the four features, descriptions of foreign languages were most commonly 

found in the web pages (n=28 faculties, 59.5%). This also overlaps with the findings 

from Toh’s (2016) study that “Language skills development” was emphasized among 

the seven universities he researched, where different components of English language 

teaching and support were provided for preparing students to take lectures taught in 

English. For the present website investigation, foreign languages were mentioned 

together with keywords such as work (shigoto), business, advanced (kōdo na), and the 

world (sekai). The connections of foreign languages and these keywords bring back one 

of the goals stated in the Action Plan published in 2003, such as being able to use 

English at work by the time of graduating from university. 

 

「「英語で仕事ができる」人材を育成(する)。英語による「話す、聞く、書く、読む」コミュ

ニケーション能力を磨き、英語で情報を正確に得て、自分の考えを表現できる能力の

育成を目指します。」(Uni_16) 

"To develop human resources who can use English in their work. The program aims to 

develop communication skills (speaking, listening, writing, and reading) in English 

and to cultivate the ability to obtain information accurately and express one's 

thoughts in English.” (Uni_16) (translated by the author) 

 

“Internationally Minded Students Acquire Global Skill and English Ability to Become 

Versatile Business Leaders” (Uni_15) 

 

4.5 Diversity 

Feature related to diversity (n=21, 44.6%) was describing the diversified 

environment that the universities offer. Most of the time, "diversification" was 

mentioned for appealing the programs for prospective students who are seeking to 

study in an international environment. It reflects the universities' attempt to 

differentiate their program from others. 

 

“Diversity in the [EMI program] student body, comprised of over fifty nationalities, 

including students educated at Japanese and international high schools in Japan, 

as well as both degree students and exchange students from abroad, provides an 

ideal environment for achieving the [program’s] educational mission.” (Uni_12-1) 

 

“Faculty diversity also contributes to the dynamic and exciting academic environment 

of [the EMI program]” (Uni_19-1) 
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4.6 Global Citizen/Global human resource and World Society, International 

organization, Multinational business 

The other two features, "Global citizen/Global human resource" (n=27, 57.4%) and 

"World Society, International organization, Multinational business" (n=23, 48.9%), are 

highly connected to the foreign language. As a preferable career, working at 

international organizations and multinational companies is mentioned, and students 

are expected to work as either a global leader, global citizen, or global human resource 

by making excellent use of acquired skills. 

 

“Ultimately, [the EMI program] seeks to raise a generation of global citizens with a 

strong desire, profound ethical sensibility, and robust international competitiveness 

needed to take on today’s worldwide challenges” (Uni_19-5) 

 

“In providing students with the breadth and depth of knowledge they will need to help 

engage with the many and varied problems facing humanity at the local, regional 

and global levels, we strive to ensure that each can become a valuable member of 

the global community.” (Uni_14-4) 

 

「高い外国語能力、卓越した専門的知見、異文化への繊細な感受性を身につけ、国際機関

や多国籍企業などで活躍できるグローバル社会の担い手の育成を行っています。」

(Uni_12-1) 

“The program develops leaders of a global society who can play an active role in 

international organizations and multinational corporations by acquiring a high 

level of foreign language skills, outstanding expertise, and sensitivity to different 

cultures.” (Uni_12-1) (translated by the author) 

 

“[The program is] successful for preparing students to international organizations, 

multinational companies.” (Uni_24) 

 

5. Role of the EMI programs in Japan 

The four features above show that EMI programs expect graduates to buck up their 

market value by acquiring the required skill, motivation, and certificates to survive 

the competitive labor market and actively engage in building mutual relationships 

with people from diverse backgrounds. 

There were various objectives and goals stated among universities by investigating 

the websites. Based on the findings, the programs were content-driven as well as 

language-driven, that the expectation in language improvement along with content 

acquisition could be observed. This fact represents what Macaro et al. (2018) pointed 
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out that interpretation of EMI and its motivations and goals are elusive. Furthermore, 

the elusiveness could be said as the continuum of content learning and language 

proficiency (Richards & Pun, 2021). Depending on each universities’ motivations and 

goals, the assessments in EMI programs could be based on English acquisition, content 

learning, or both.  

When we look back at the history and compare it with the current EMI education, 

although EMI education has always been a place where English has been used for 

educational purposes, its goals and motivations for implementing such education have 

become more intertwined, as mentioned in the previous paragraph. As an example, by 

looking back at the Meiji period, the goal was to make students learn content rather 

than improve language proficiency. On the other hand, the current EMI programs 

seem to cram too many objectives and goals into it.  

As language education has been placed as one of the crucial national policies and 

planning (Morizumi, 2015), EMI programs are being considered as a solution for 

various issues (e.g., declining competitiveness of the Japanese economy in the global 

economy, declining of birthrate, lack of labor force). In other words, the role of EMI 

programs could be considered as cure-all medicine to solve the issues that Japan is 

facing. However, it is doubtful that EMI programs really have such an effect. As more 

universities are implementing EMI programs/courses, it is important to consider the 

meaning of conducting EMI education in Japan.  

 

6. Implication 

The illustrious description on the web pages, to some extent, implicates how EMI 

programs have been seen by the government. As Le Ha (2013) points out, the 

implementation of EMI programs is widely believed to automatically internationalize 

the campus environment, attract international students, and give local students 

international experiences. In fact, these features have been commonly found on web 

pages. It seems that the importance of conducting an EMI program is in the fact that it 

is conducted in English and not so much in how practitioners (i.e., students) learn and 

overcome the difficulties at the program. 

What Le Ha (2013) mentioned, to a certain extent, shows the implication of EMI 

programs are done without sufficient consideration of acquisition planning such as 

diploma policy, curriculum policy, and admission policy, which has brought EMI to be 

questioned for its educational quality and outcome (Hamid et al. 2013; Toh, 2016). As 

EMI programs are still in an incipient phase and the quality of its programs are still on 

the way of progress in Japan (Aizawa & Rose, 2018; Brown, 2015; Toh, 2016), how and 

what have students learned and achieved under the EMI programs are needed to be 

investigated. Thus, the details of students' trajectory in EMI programs and 



Exploring the Goals of EMI Programs in Japanese Universities: 
 An investigation on websites 73 

contributing factors to completing the programs are deemed required. For further 

investigation, in order to contribute to further development of EMI programs, the 

empirical studies on what and how students learn and achieve in the EMI programs, 

particularly in the EMDPs, by conducting longitudinal research would be preferable 

for the next step. 

 

References 

Aizawa, I. & Rose, H. (2018). An analysis of Japan’s English as medium of instruction 

initiatives within higher education: the gap between meso-level policy and 

micro-level practice. Higher Education, advance online publication. 1-18. DOI: 

https://doi.org/10.1007/s10734-018-0323-5.  

Amano, I. (2014). Globalization and Higher Education Reforms in Japan: The 

Obstacles to Greater International Competitiveness. Nippon.com < https://www. 

nippon.com/en/in-depth/a02801/ >Retrieved on May, 19, 2021. 

Bradford, A. & Brown, H. (2018). ROAD-MAPPING English-Medium Instruction at 

Japan. In A. Bradford & H. Brown (eds.), English-Medium Instruction in Japanese 

Higher Education: Policy, challenges and outcomes. Bristol: Multilingual Matters, 

3-13. 

Brown, H. (2016). Current Trends in English-medium Instruction. OnCUE Journal, 

10(1), 3-20. 

Brown, H. (2018). English-medium instruction in Japanese universities: History and 

perspectives. In P. Clements, A. Krause, & P. Bennett (Eds.), Language teaching in 

a global age: Shaping the classroom, shaping the world (pp. 273-278). Tokyo: JALT. 

Brown, H. (2015). Painting a Picture of EMI in Japan: Extent of, Rationales for, and 

Implementation of Undergraduate English Medium Instruction Classes at 

Universities in Japan. PhD Dissertation. 

Burgess, C., Gibson, I., Klaphake, J. and Selzer, M. (2010). The ‘Global 30’ Project and 

Japanese higher education reform: An example of a ‘closing in’ or an ‘opening up’? 

Globalization, Societies and Education, 8 (4), pp. 461-475. DOI: 10.1080/14767724. 

2010.537931 

Butler, Yuko G, & Iino, M. (2005). Current Japanese Reforms In English Language 

Education: The 2003 "Action Plan". Language Policy 4: 25-45.  

Campbell, J. & Li, M. (2007). Asian Students’ Voices: an empirical study of asian 

students’ learning experiences at a New Zealand university.” Journal of Studies in 

International Education, 12(4), 375–396. DOI:10.1177/1028315307299422. 

Chapple, J. (2015). Teaching in English is not necessarily the teaching of English. 

International Education Studies 8(3), 1-15. DOI: 10.5539/ies.v8n3p1. 

Erikawa, H. (2018). Nihon no Gikokugo Kyōiku Seisaku shi [A historical study of 



 
74 AZEGAMI, Erika 

foreign language education policy in Japan]. Tokyo: Hitsuji Shōbō.  

Dearden, J. (2014). English as medium of instruction: A growing global phenomenon. 

British Council. Retrieved from < https://www.britishcouncil.org/sites/default/files/ 

e484_emi_-_cover_option_3_final_web.pdf>. [PDF]. Retrieved on 8 January, 2020.  

Fujimoto-Adamson, N. (2006). Globalization and history of English education in Japan. 

Asian EFL Journal, 8(3), 259-282. 

Hamid, M. O., I. Jahan & M. M. Islam. (2013). Medium of instruction policies and 

language practices, ideologies and institutional divides: Voices of teachers and 

students in a private university in Bangladesh. Current Issues in Language 

Planning 14(1), 144–163. 

Hashimoto, H. (2018). Recent Government Policy Driving English-Medium Instruction 

at Japanese Universities: Responding to a competitiveness crisis in a globalizing 

world. In A. Bradford & H. Brown (eds.), English-Medium Instruction in Japanese 

Higher Education: Policy, challenges and outcomes. Bristol: Multilingual Matters, 

14-31. 

Head office survey to universities (volume1): globalization in various ways, English not 

as a purpose but as means of communication [Honsha daigaku chosa (Jyo): 

Gurōbaruka, taki ni eigo wa mokuteki denaku shudan]. (2019, May 22). Nikkei. 

Retrieved from https://t21-nikkei-co-jp.ez.wul.waseda.ac.jp/g3/ATCD017.do?keyPdf= 

20190522NKMTCN10069226%5CNKM%5C25%5C25%5C001%5C%5C2227%5CY

%5C%5C2019%2F0522%2F20190522NKMTCN10069226.pdf%5CPDF%5C201905

22%5C1a7dd25f&analysisIdentifer=&analysisPrevActionId=CMNUF11 

Hino, N. (2019). Designing CELFIL (content and ELF integrated learning) for EMI 

classes in higher education. In K. Murata (eds.), English-Medium Instruction from 

an English as a Lingua Franca Perspective: Exploring the Higher Education 

Context. London: Routledge, 219-238. 

Hino, N. (2017). The significance of EMI for the learning of EIL in higher education: 

Four cases from Japan. In Fenton-Smith, B., P. Humphries & I. Walkinshaw (eds.), 

English medium instruction in higher education in Asia Pacific: From policy to 

pedagogy. Dordrecht: Springer, 125–140. 

Horie, M. (2002). The internationalization of higher education in Japan in the 1990s: A 

reconsideration. Higher Education, 43(1), 65-84. https://doi.org/10.1023/a: 

1012920215615 

Iino, M. (2019). EMI (English-medium instruction) in Japanese higher education: a 

paradoxical space for global and local sociolinguistic habitats. In K. Murata (eds.), 

English-Medium Instruction from an English as a Lingua Franca Perspective: 

Exploring the Higher Education Context. London: Routledge, 78-95.  

Imura, M. (2003). Nihongo no eigo kyōiku 200 nen.[English education in Japan for the 



Exploring the Goals of EMI Programs in Japanese Universities: 
 An investigation on websites 75 

past 200 years]. Tokyo: Taishūkan Shoten. 

Ishikawa, M. (2009). University Rankings, Global Models, and Emerging Hegemony: 

Critical Analysis from Japan. Journal of Studies in International Education, 13(2), 

159-173.  

Le Ha, P. (2013). Issues surrounding English, the internationalisation of higher 

education and national cultural identity in Asia: a focus on Japan, Critical Studies 

in Education, 54(2), 160-175. https://doi.org/10.1080/17508487.2013.781047 

Macaro, E. (2018). English Medium Instruction: Content and language policy and 

practice. Oxford: Oxford University Press. 

Macaro, E., Curle, S., Pun, J., An, J., & Dearden, J. (2018). A systematic review of 

English medium instruction in higher education. Language Teaching, 51(1), 36-76.  

MEXT. (2003).  “Eigo ga tsukaeru nihonjin” no ikusei no tame no kōdō keikaku [Action 

Plan to Cultivate “Japanese with English Abilities”]. Retrieved from 

<http://www.mext.go.jp/b_menu/hakusho/html/hpac200201/hpac200201_2_015.ht

ml>. on 8 January, 2020.  

MEXT. (2017). Gurōbaru 30 to wa [The overview of Global 30 Project]. Retrieved from 

< https://www.mext.go.jp/component/a_menu/education/detail/__icsFiles/afieldfile/

2017/03/30/1383779_01.pdf>. [PDF]. Retrieved on 20 July, 2021. 

MEXT. (2019). Heisei 28 nendo no daigaku ni okeru kyōiku naiyō to no kaikaku jyōkyō 

ni tsuite (Gaiyō)[The statement of higher education reform in Academic Year 2016]. 

Retrieved from < http://www.mext.go.jp/a_menu/koutou/daigaku/04052801/__icsFiles/ 

afieldfile/2019/05/28/1417336_001.pdf>. [PDF]. Retrieved on July, 20, 2021.  

MEXT. (2020). Heisei 30 nendo no daigaku ni okeru kyōiku naiyō to no kaikaku jyōkyō 

ni tsuite (Gaiyō)[The statement of higher education reform in Academic Year 2018]. 

Retrieved from < http://www.mext.go.jp/a_menu/koutou/daigaku/04052801/__icsFiles/ 

afieldfile/2019/05/28/1417336_001.pdf>. [PDF]. Retrieved on May, 19, 2020. 

Morizumi, F. (2015). EMI in Japan: Current status and its implications. Educational 

Studies, 57, 119-128.  

Mulvey, B. (2018). Recent government policy and its impact on English-medium 

instruction: why this time may be different. In A. Bradford & H. Brown (eds.), 

English-Medium Instruction in Japanese Higher Education: Policy, challenges and 

outcomes. Bristol: Multilingual Matters, 32-47. 

Murata, K., & Iino, M. (2018). EMI in higher education: An ELF perspective. In J. 

Jenkins, W. Baker, & M. Dewey (Eds.), The Routledge handbook of English as a 

lingua franca (pp. 165 – 175). Oxon: Routledge. 

Okuno, H. 2007. Nihon No Gengo Seisaku to Eigo Kyoiku: "eigo Ga Tsukaeru 

Nihonjin" Ha Ikuseisareruka?[Language Policy and English Education in Japan: 

Can “Japanese with English Abilities” Cultivated?]. Tokyo: Sanyūsha Shuppan. 



 
76 AZEGAMI, Erika 

Pauwels, L. (2012). A Multimodal Framework for Analyzing Websites as Cultural 

Expressions. Journal of Computer-Mediated Communication 17, 247-65.  

Richards J. C., & Pun, J. (2021). A Typology of English-Medium Instruction. RELC 

Journal. 1-25. Advance online publication. https://doi.org/10.1177/0033688220968584 

Shimauchi, S. (2016). Higashi Asia ni okeru ryuugakusei idō no paradigm tenkan: 

Daigaku kokusaika to 'Eigo program' no Nikkan hikaku [Paradigm shift on 

international student mobility in East Asia: Comparative analysis on 

internationalization of higher education and English-medium degree programs in 

Japan and South Korea]. Tokyo: Tōshindo. 

Takagi, H. (2016). Transformation of Japanese universities through the process of 

internationalization: A comparative perspective with Anglo-Saxon universities. In 

J. E. Cōté & A. Furlong (eds.), Routledge Handbook of the Sociology of Higher 

Education. New York: Routledge, 263-272.  

Toh, G. (2016). English as Medium of Instruction in Japanese Higher Educaion: 

Presumption, mirage or bluff?. London: Palgrave. 

Umetani, N. (2007). Oyatoi Gaikokujin: Meiji Nihon no waki yaku tachi [Oyatoi 

foreigners: Supporters of Meiji era in Japan]. Tokyo: Kōdansha. 

 

  



<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /CMYK
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments true
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<

    /BGR <>
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /CZE <>
    /DAN <>
    /DEU <>
    /ESP <>
    /ETI <>
    /FRA <>
    /GRE <>

    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)
    /HUN <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /LTH <>
    /LVI <>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SKY <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /UKR <>
    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


