150

HER - SEEIELD OB X B RERICE T 5 X A D E

OB 17 M
PN INCEESSD

1. DI

SGRBIEA . 2007 FEEDOKYE - FRDMEAER L REDEGRERBBFRLICR S L
Wﬁﬁ?ékﬁﬁ%Li%’&’tékﬁmtfwéQmﬂ WL ODDRFETIE, BF
RSB 2 H F VR L o 7%, DHETE D % HFEORFEICRIT AL
Hnﬁ&%ﬁwawﬁw%fbao%%bﬁszéﬁ%®577xwlﬁig\w%
EEBIRBORETT v — b2 kot b 25, 955 % OFAEINERIEFEZM S L[]

L. f961.5% DfibawvEE Rz, ED330%DFEEDLRLRTH >, T
PEREDLROWAFICO L FEBRBITH 6. TO¥ELLIF, RETHEZES
S FH ) v EEZ BT IUER S R\, Guest (2006) (&, Japan’s struggle with
English-Why? &\ 9 GEHOHF T, XD X )BT %,

---- let’s face it, the average citizen here really doesn’t need English. People who know
that their destiny is to labor on a farm, in a local factory or in a non-descript office in
the provinces is unlikely to see too much benefit in putting forward the amount of time
and effort it takes to master English. ---- In short, there are few intrinsic or instrumental
motivations for study in Japan. -----

T3, D7D, HERKFETEELZERDD, HMNETD- b, FHRIES DLE
275 5 A ¥ )L % PEEDFIHEDS %ﬁ#?% :E?b“(?é LIl o BT E UL, S DRFEYS
E@ﬁﬁﬁ T, ZOEFEOTIE, HECLXZAVEANZM EIEEILTH 5,
Hib, B0 yﬁ%%xf«@@ﬁ&%ﬂ%jm»T%m@mA%t%ﬁnt
HIRHEE D 0T & BB - + 50 TH 5, KIF (2004) 13, ZFEEHFHE &
IR EHNAL TS, ZHud, BEEICMAE_SEBLIEASL)IICTI2HFLEV I KLY
TiL<. iaﬁwﬁ&%fﬂmb@ifﬁ%twvﬁ%f%éo%E@ﬂé'i%%ﬁ
FHBENZEOIHE LS 25, Hh (1996) 12 XU, FEAICEIT 2 X 7 EABES &1
H Dt DR % ZBINCRER L. BIEB ko Twa ¥z E=% — Lfﬁ%%&
DAL T —%ETHHAELTVE, o T, RF77T77 + 74T 4V TICBIFBHR
YR EF, HODFEO T 7T 7 KB L. SEAFICIEMICHTO X v+
—ybhbé#kv#%%:/7Té&ﬁtm7_&bfgé FPEREGETNRF T 7 7 %
BELBEORVEETH->TH, ZOEEDIA T4 7 HoR B, REETEINLX
BERHBEMICOW LD, BEETRI 77 7% o T A v =Y FEE LD T5RICK
VO, AR, AR E W& EEA L T, kX (argumentative writing) O EDF
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EIEHET, HEBXIZBAN R LI, A EIR 0BT L2220 T
50

2. SmNEY - SRR AR
RKE% (2002) k2L, A—FE0HBEZOHEICLIZADZ SEADHAD
(intralingual error) &FECN, L1 2260 T8 OEBICL 28D, THbLMDOFiEDOH S
FEOWEIC X 280 2 Z3EM DY (interlingual error) & FES, EFiX, BiFOHIC
(D) REMEE 2, BFIC Q) RINaiHEE, 3) P2l T IcHOE
R % T %, (4) SG (specific-general) (5) bi-directional /%% — ¥ Z{7{E D} %, HH
(1996) |3, Kellerman (1979) Z5IH L T, AL 3, H 2 SaEHHE OB, BUITE,
Az PEVE EURAE I UM - REMFOBREZ R T DTH % £ LT %, Guest (2003)
iZ. A1 (markedness) % ” Mark My Language” & \» 9 EFH M OGLEOHFTRD X 9
RT3,
Such non-default language is usually referred to as “marked language” and this marked
language exists to present a view, attitude or nuance that is different from the norm.

Hrbid, B L 2RAMSEORERSS T UEE OEEEEIRELS, 2¥FEOLIDH D
SHEAPEETHIUID 2 IZESEBEESEB I %L LTw3, i L SEER MM
FHHEET 2, (1) 226 (5) £ TOS52DFEEHED I B, 2) DRI HIRHER IZEEMEL
IDELS, B) 25 B) FTOI3I>OHHIZEEELX D EV, iz s, 3)-(5) D3>
DEHIZ, 2) LB THAEICK WXL - LE=FMMEKT, ZRNFNDODRTDRX v X —
P OEENE MFOVEZBDTHLHTDOFEREZT 5. GS = general-specific, linear
NRY—v) BDEIDEEL IEHMEINTVLELSTH S, 5T, QEOB)-G)EhbE
HHBEAEIDEILPTWVESZ %, COSHEBEELPTWEHHIZ, RFEETAy -V %
g - RETHIBRETCHRET 2LELH 5, REETHHGEXZFEICEI DI, (2)

DEHEHEHLE 3) 26 (5) £ TO3IHHOAFEMEDE » L SiEEEOMHBEZ KT 279
Th b,

3. MlE Z Jil» 6 ZAlNE 2 i ~OBATZ NI T 5 B & oy St Bl

Hayakawa (1978) 12 X#UE. flHIEZ T X, b T L% 2o0xgichlF, FD
FHEERETLIETH S, BIZIE TR NIRT, LW FIFHBZOHBITH S,
HTHHRATH R, BIBHZEHD 9 2 L. HSRWTIEZHESTTH DRI TIEEIC %
55 TH, AR EBRAFICIEFAEVELZVWI ELAREE LS TH D, ZDEZHIX. %
ENEZTTESEbNs, T, 2O LORETYEE2AZ L TH S, Tid, il
%x?’i#%%’r@m%zﬁf\wﬂﬁ ., ED XL THREZR DD, /NE (2005) 12, T8R
R— M. BHAED D DMEGEMTIED 205, To&ETlERV) L LTws, —fif
ciZ, EIC k> TR EFIZVw3 L, AEA—FLIRETH 2, Znz2MRT 5 LK (A)
DEICHD, A IZBWT, MNEZMAZ 1T &L, RERMAZ2ETHUE 2131 TH
21-0DRBBEEMEES OV, 11E2THE00+0%KFEVH, 21 E2H, H—DHM
THtUL, D22, BEWIIBEFHETHY+OFMETHEEVIH, 11k HEEICA
ETE3ANDELETHY, 2B AX—F2HLoTVBEADEATH S, K(A) X, SR
RA=—FZboTVBEATRTOBAETELZbIFTEEVEV)IBEREZHODT, THiEE
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ERIBEBBLETH S LI RER., REEZESDIC, BEDO 1 2O3HTHLE
EDOHBMBINETH Y, ZNE T TR FOTIER V) LWL BEKTH S, EEEFESDIT,
BEOEAUNDOBEENNRE L INED6THE, TNEZNRTEE K (B) DLIH Ik
%, X (A) BBESEY: - +o&E2 o T aRICEY S, K (B) ZENEZEZL T 2RTN
YHETH B,

(A) (B)
1 : b5EICAETE S ANDELS 3 I HEERCAY —T 570 DHGK
2 RZAR—F2HOoTVEADES 4 BEERHCED v AY —TF B0 DM

5 ¥¥aR 2 ARY —F 57D DAL

B3 EFER E R O OBEEME ThIuE, K (A) ITBWT 1 BEGEZ LR DDA
BT, 2OBERESTODAGRE B, BIENICIE, B2 AR LEESHK, BEE
PERER T IUSHEENTE RV L) T EICHEIAN BRI Fid% v, K (B) TE. 22D
Mod b, EOMPEEELZVAY —T 500 T. AOMBEERLIAI—F 57D
DAL T D %,

4. 5205 E%EH
4. 1. wAHNEE

A (2002) (XS (entailment) 2 XD X HICEFEL T3, ) Bild Tt
— A3 (P)) 25 b3l tbTHB—AnT, ZADERZRVEWL (Q)) )
ENoERZHEHET, PARELSIE DT QHLETH S L) BRI LK. Q
3P OWRHENERETHD EI),

[Sample 1] (D The English education in my high school was bad. @ There were three
reasons for it. @ The first reason is the way of teaching. @ My English
teacher was very friendly. --- & The second reason is our curriculum. -----

(® The English class was divided, based on a placement test. @ I didn’t like
it. -----

The English Education in my senior high school was good (or not good). & > 9 T 7
YRS vEEPELEDET, LEOETIy kA 2EBETEH LWHIBRERZE AT
“Good” 12T %2>, “not good” IZF %4 %, FHEIGERIE 72, HL, BIERICIZ, FHliT
ELRMOYUEBTARERLDZ2O0NLDBENLDOTI D2 RZ2BNBRIZHTDNY%
» & TR % ascending order TH N & L # Z 7z, Ascending order & |&. Arnaudet &
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Barrett (1981) X, “we list the minor points first, saving the most important for last.” & L
T3, [Sample 1] Tld. 2 O0DOREMZEMTZ 5., %1 51X, “bad” & “not good” &
VW) 2ODMERDERTH Y. F 2 RIFFBH i & LN AEFORRFTH 5, 11
Rix, BEGEDOHERE LT, HFETHR ) EERTZ L THROTO LY, Lw)EHD
BHEOSRAET 2 ELTw3, FEFIFIhz, wENERLMED T v, MIESGE DR
&% MEIGEE 5 &, “not good” 13 “not bad” ZWELINICEE T 2D T, HA DD
WEHB ORI - B iONFi2HF T 555, “bad” &5 A I, “good” DXHHRIC
BBDT, [Rpotcmldndrol, TEEZERELTLEWL, B 1 XEH4NIGmENICE
D5\, 2 OHDIAD IF, “bad” IFMHfEBTH . THED “did not like” IFFEHFTH %,
v, T “good” 13H D 2%, T 1 “bad” DAEEKMATH > THHARETIEER V.

4. 2. GS (General-specific)vs SG (Specific-general) & Linear vs Bi-directional

[Sample 2] (D The English education in my high school was good. @ But this education
has one demerit. @ It is quality of Japanese teachers of English. @ Their
pronunciations are bad and they could not speak with a native speaker of
English in English well. ------

Oi & Uemura (1997) (2 XU, 7 XV H D% 1% general-specific (GS) & linear /%
Y —vEfiv, HARANYA S specific-general (SG) i) & LTwb, £/, GS %,
Oi & Uemura (&, the general idea or thesis statement is placed at the outset and this idea
coincides with the conclusion. & L. SG % general comment, if any, comes at the end & L
TWw2, SOV 7E, GSEIELL o Tuiwhitds, ZOHFILUTOEY T
Hb, Abut B EWVWIHIXTIE, ADSTIZ7AIDIHRE S, AVTEELTHERNEITH2D
H6F. “but” LWVIEHEAEZHESTWEDT, ZOHTL D b H LITBR 2 AFICERD
I %, fEAN (2000) 12 X3uUE, 77 A b (text) & (AU EETHI» LTS Z L)
ERSHME (e XD L - G LRV D ENH B 2 L) B2O00RHTHS EL
Tw3, ZITRBFIXTRZSE2XVEELIE>Tw3LEILGNS, ZOTE
ZEMET 512iE. “but” 2 “though” L T1Xicd#uILkwv, LA L4235, AbutB=B
though A EWIHIARIZ, T7 A DI 3 &V SURTIRIEL { v, iz 5. B
though A TH UL, TERMWIC O AAEMICH B HBFEEXTH 525, Abut B 233CHHICS 5 &
ADTEARMCBEFEXTHENELDICHEDERVBBICE>TLEILS6THS, "L
2Ly &, “but” ICFRS 72 O DRBGEMFTIE D 2 05 H5MFETIE A, il 5. “but” Bl
HHic “though” EZ 6N 506 TH 5,

[Sample 3] (D I think that high school students don’t need to wear their uniforms at
school. @ Surely wearing uniforms functions as a deterrent to wrongdoing.

(@ And students may be able to take a pride in their schools by wearing
uniforms. @ However, wearing uniforms does not function as a deterrent.

® For example, some stupid high school students wearing uniforms were

smoking and drinking.
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I ERAEDERTORIRE PRI L W) BREZAEICENIELLDTH 5,
FMMTELHEEEBETRELADND B, WMIHRBSENEZL T 2fEoTw5 LT, RER
bi-directional 12> T3 Z L TH 5, EREDOHIIRER X, W - 752 DHIFINICZ S
BV, D X RBTEDOHIEAICE > TWwE L ZDEEIFEHRL Tw5b, ZOFEZT
DBEENEZ T D TH S, LELEBS, ZOFEDOHEOLFTTREBFEL T 5,
BALTRRT VB Z EDFPEELDT, 5 2 3E, “-- wearing uniforms may function
as a deterrent --- in a sense, - “ £ TRETH S, DD L, bi-directional DHI & 72 5,
Oi & Uemura (1997) &, Kaplan (1966) @ linear /%% — ¥ Z{f/r L. HAANIZKND
bi-directional /8% —> %% /%% £ LT3, Linear /3% — & &, “take one view of an
argument and maintain it all the way through” &\»9 2 & TH %,

4. 3. BInhikdE
Sperber and Wilson (1986, 1995) (. #£% (implicature) 2 XD & ) ICEEL TV %,

On the analogy of ‘implicature’, we will call on an explicitly communicated assumption
an explicature. Any assumption communicated, but not explicitly so, is implicitly
communicated: it is an implicature. By this definition, ostensive stumuli which do not
encode logical forms will, of course, only have implicatures.

X olz, HAKER (2003) &, "FHFEO S ENFGL OB O NP A2 FRE I ¥
HbOTEBVLD, ELTW3, /AR (2001) 13, RD & ) 22 OLTHHL T 5,
It will get cold. & \>9 HEXZ, it 2SRHE, cold W7V EFEIKL T BE, T Ic
TEHEZANTELY) EHESTELRV, AL s, IHIPLTNEIDEHRE, DT
POEBERTIELY N6 THS, HEEL, ILARIHRZEL T EHINGE
NDOERE LTS,

[Sample 4] @ I went to Tokyo Disneyland with my friends. @ We had no money, so we
took a night bus.

WIE X (narrative writing) 2 &R 72K, 1 ADEEBFOLY VIV THE, D%k
XAhRBEOFEZ, B2 XD, BEICBRTwE 2 EOHBFHAICR > TS EE
T3, ik s, ERATHIENTVwENSTH S, LrLuds, oL EY
1. “so” &\ BRI THRENICEN > TLRY, B2 boTukiFiud, ®BRIT/NA
SN DRSS TH S, IIARIZ, HAETHDIEL &AM, JEFETIE, 5\
2 ER&FADBZNZTNOLEEMO LTERICZ>Te5E LTw5, X256, Bl
NEEwHIaH S OVAARFEORHBTH S, 2L T, THAEOFAMIZEETHFAME LT
DFETH D) v MHNEZ T REERICZ I ANTY S, Eilo%EE, “We had no
money (to buy a ticket for the Shinkansen bound for Tokyo), so we took --- “ &7 D il
DI DVEMEINT LD TH %, BMOIHIZ, Hinds (1990) 1 XL, RD & 9 I
HI N5,

Japanese is a reader-responsible language whereas English is a writer-responsible
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language. The former means that readers are expected to fill in missing information and
transitions while the latter places the burden on the writer to make main messages as

transparent as possible.

[Sample 5] My family members are selfish, because their blood type is B.

COELICBIFABRMICLMEEINTOAEVEEIZ, 20780 TIIERIDB D Al
TRTOLWEETHS, TH3, COMEIFEAYTHS, FNH - (2003) 13, HEZR
DEITEREL TS, HIL, DENCEEG L 2FWCRICEMICE Db, BREEZ T
WHIEELTVS, HEKENIE., ZoHamOMRMORHRE L TibN 2 HEEZRIC
IR EERBL T35, ZOH Y 7 id, FIRHERPIELL ZVHlThHs, RD2oD
P TNVIEHR T HRHRHEREZ R L CTWw5b,  [Sample 6] 3T A2 XL ETEERA,
[Sample 7] 1& Z D DHHRHERTH 5, /N7 A MBEHL TE. AEDFHIZIER N O
Rizahisd, foT e 27 —% BZIE NT A S BERIC IS EmEINS) 3HE
CTYH, AIRHERNRL 2 LRI ER20TH S,

UTFD22003 >y 7hb 7137 N2 LRCETE»ELZDDTH 3,

[Sample 6] (D The English education in my senior high school was good. ---- @ The
second reason is the way of her teaching English. (3 She sometimes gave us
a quiz that helped us to pass the entrance exam to college.

[Sample 7] (D The English education in my senior high school was not good. --- @ The
second reason is the way of his teaching. 3) We had quizzes. ----

INT AT R ERL 7B L ED S X ETMEi 2 B0 ZN T NOELIE,. Tl
DTHb, ZHILENEZTORVKTH S, FOMZNTA M 2EGL -EE5%2. A
DM X EiHli 2 G- EATH 5,

()
6 :/INTAFEEML., XL VI MBS o EA
7T :NTAFZEBL, KOEZZEL W) iM% 57 EA
8 1 INTF A BHEMETIC, JTWIZEE VI Iz EEES

[Sample 6] & [Sample 7] i, /N7 & b3 X FIEOLTESEM), T A MZEL E#2
HEOBBEEM L0 ZNFNORREENSEIN T Tl A EHIELL RV, T X
F3XE, FRIFEL EREORB LI EZFT I MENTH 5, RiT, TEKEDIER
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THIRZEHTILELRH 20 E I D) EWHET, REELEED2OTHFOEAZA
REEEEZA, RO LD LRHRHEEIHR EN T ARLHRSERZ BT 57
ND3H -5 7=,

[Sample 8] (D High school is the scene of study for a future. @ So high school is not
the scene to show student’s individuality.

[Sample 9] D If clothes are free, they take to dress up, so they come late for school.

[Sample 10] D A sense of unity is produced by a student of senior high school wearing

the same uniform.

[Sample 8]-[Sample 10] T. I T\ ZHHEHERIE. TRRZER T 5 L BB TE X
W) R ESZ LIZ. BHEHTAMEERA S L2 KL, BHAOENER S, %
LT "Rk EHAT 2 L HFEEREZ ) TH B, HIREHIZ. FROREZ I EIE,
BRI E 2L L, BHEE2ELOORBESELD, HETRT 1/ —) TH 5, fllkzZEH
L7 THMBEMTE, BADL L, HFtREbLNLIDTH S, X561, [Sample 9] T
1. clothes are free &> 9 D3, THRIZMERL) &) BT, TIREIGAE) &) FRTIE
BV, ZOEDIZIIHENESETHMHTE S, Free i3, MEHlE Nz L) Rk E T
B 2w EWRSH B, BOBHEE W CEEDEEY ORI, TR & v ) FRICR S,
IR chlsmps T %, FAIREH CIRIEMSTE vy &b TRAIRE RIS %2 22 LX)
DFHE & 72 2 55 HIIRE 1 72 203 SRR 6 7o\ & 2 THIIRE I Cldte s ) 4.
FIREH IR ZNDEEFNE L W) DI, MENEEZHTOHITH 5,

5. BHEIC X 2 EEREDOHH

2002 4F, HETRHKX T, B B LT, 2000 FOFiG2H#T 5 &) 5&bl 2z il
FE LT ZOFEBUCERERKNDIIBDH B LE2FHL, FEOHTDERZ ascending
order TR X W72, RETEL VB, UTD LI RIEXHH o7, [H1] 3 bi-
directional (HEERIED ). [H12] 13, BRI N HifEHER (EEEMRRD) ICK 53R D TH %,

[(Hl1] OB ZETEITAREIRY N aRhlo) LELRERI LTk
20T, TRAEXOHRERRWIETHS, @ LHL. BEATHEEHD
WZCTEEVHEOLDICE ETORA R WELR D EBEFICIEIRZ R VENR
FLZRIZZ->TLE) O TCTREXDOIREICIIINTH %,

ZOFERTRAXOBREICERP KN »pb DI v, 1 D0 HIE, FEXHZR
i, b 1o0HHIE., MEBOHK T AMEDSHL, D777 7IiINnTw
22ETHB, avFy (1972) ickiud, BiEDSHE I, BAOMEBZEHAT LS
BHTH 5,

[(B12] © TRAXOWRECERTHZ. @ ik o, iF It > TRKRT
H506TH2, BENODNONDODPSRICERTHS I L2BML TRk
Vo, @ TRAXDWEICERTH .
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CDEEDBY ZRORX VK Z M- THHAT 5, T BB KO A TXTTRE
XDZDEFNCERT 2, &) RN niiRERICRE? S 5, £ 235 EBER D
AR OHEMT, HEBRTRAXOEHICKSDESTH 5, B EBEBIZKNDOAIZI & 10
I NDD, TOFEIFEEBEIIKNDADR2OD TN —TIIaEINS T LILR
DWVTWVBEPSEDTH S, BIb, BEBEIIKSTH-TH, T2H)v) v+ —IicBidT 3
MIEZ RIS DIZ X < vy &b, TRBOXSHIcEkEZD 025 LI BBT, T
REXD ZDEFNIFER L Z2WA BEA10) bW THE, TREXOWEICKNT S
AN, B EBREZERTIA (BA 1) ERNTZA (EE10) I b, ik EBEER
wix. TARAXD ZOEFNICERT 27010, 4T LMBBEZAETIEIRVWOTH S, Hb,
B BRI R A ADST R TTRHEAXD 2 DEBNCERT 2 L& Z 2 DI fHNE 2T
ThHH., ZOFEDOMY DAL, B EBEICT 2 AETaIng ) Lwv ) R
REBRZZBAL TR L26THL, THIZ. ZNZTNOELGEZEL TV 5,

(D)

9 @ g BRI SO T TAREX D&M ERD AL DEE
10 @ BRI S TARHX DM S KND AL DES
11 B2 A3 L TREXDOSRBNI KD AX DES

6. T—%4hi—
TRORICART3IDDT—<IC2WT, 42DFEX E LT 39 AD¥AICEEZEH
®7:, “English Education” (3. “FAEDHERFEAROKERH IC OV TORER 2 HKZETHh
REELHDOTHY ., TTARERSHS 1F, B EREFICEHSZHT 2 L0 ) EBICNT S
BRZHARZETERZIE LD TH S, “Wearing uniform” & TR, (&, BREIFKT
HIRZEH T ARERH 20 E I PICOVTORERZRELRETZENETNELLZDD
Thb, #EICEF. ZOBFTHFOBERZES LWIFEZR L 2, JD39HDFE
i&. 2005 SEERTIHORBOWETEML 2 7L —ARX Y b T X FOFERICETHT, TR
By WL 722EDARTH D, REDFEZERNICT 7 ADTT 570, ERIHED
RIRE 50 55 (BOEE T 2 FoBEEZ2 172 7) EaiHoREDOE BRI S0 5 GLEET A b
DKERERFED) OAEH 100 HTEMEL 72, 2D 39 ADFHNIE, 857 M THo7, 49
DL B LT, (1) #wRENEE 2) B - aiiE#HEE (3) two positions vs one position.,
(4) GS vs SG. (5) linear vs bi-directional ® 5 T ) OEEKZ b DTH %, (3) 1.
HOOER%ZEIMICHFOERZHBICBRTL 22 EI D TH S, . “English
Education” & \» 9 RHEHICBIL TR, BREROA, KNBEROA, BRT2H0H 504
AN EBRTERWED, BRTERVRDL D IDLRNICERTH S L) 4DDH;
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BFHEINID T, two positions IZDOWTIEF = v Z7IFL T, (4) &, FRZKRAY)
KRR TH S, 22 R—FTE23XDMBEINTVREI0E ) 2. FEXHKIT T2
B, oz, FEDIEL GBREIN TV AL EI b ZOFMTH S, (5) L3, BEH
I B E R TBRRT LB NADEL 2554, ascending order THA DB I LT
WEVLEATHH, FEXDDH LTI “but” VI ERFATOLRE>TWRERHIBID

MRS %,

g B D
o SRR 72D AR %Y
2 | an One Position vs Bi-directional
WA ER | BRI | L poitions SG vs GS vs Linear
English Education 1 9 | e 0 10
Uniform 3 4 | - 2 7
TRHX 5B 2 12 8 6 5
il AR 0 22 4 2 2
ORPLEASHI LR, AEEOR SEHEOMD TIE, HEETHREETL IRIFYE

XNTVBA, MENLE) IRNETHOEETOHEINLLEE ARV, BLAE( L
S>TWw3, EENLZE) OBBEEEOEVDZNID S, Iho 3SHEBEBICE D
LEZ2 5, WENLEYOSIIZ. BRAARERICE VLT, &) SHENEZTNOBT
&AZ@%#F- T OFRICH S R T UE R S B 6 TH S, AENEARD TIE, &

B i%%b@ﬁ&k&b&:%ﬁ@%ﬂ% EIFEA L. EENZERY Tk, REEDZE N
>i§zn FHETHH ATV BHET, BEICBII B X YBANDEEICHELEZ TS
EBA%,

7 %ﬁﬁ

CEkAXYBMNOEED B EIE. ENEZ T S SENBEZIT~BITTHI L
'c% b\ CHUIDEE - F OB OFERBZDOFERICRD ) B, IHIC. RVKD, BHE -
F43 S DBRRZ BT 5o T DB A3 SO BRI BN RRD OREBITHITH %,
S OE\ O YR L REEO RIS E O T U, EENAERD OWEO VLT LW
tﬁ%m%uﬂ&&6J%éﬂt%%ﬁ%%EOU'%h#:ﬁ%%iﬁf%ébgﬁﬁé
DB TGRS THRIET 2 L VLI REEIC L 2 XA BN 2 L VBELETE06TH
%, ZHLT, BEICLkBR 7wn~%ﬂ73%r’]_|:ci FREEL2 DR VWHEAAKREEICE S
ThH, BEFLHOKRERE;EL 2D H 5,

2% 3CHk
KRIFEF TEE TR L RER LS HEEEHEE; 2004 F 12 A5 540-541
KESER NEHASEHEE 8 A% 2002

g TEEOBE AMbdREE SLATIE SR TE SEYEME S RFIOEELE .,
H KB 1996 79-80
BWILT TV —F 1 v 7 ANtk REMS SLAWIESH THE o SEYRCEI SRR EEHH
Bl KB 1996
ANRARSRE TAMEEMGRIFG. B0 WF%ER 2001

INETER TECER DR WBEAOMR) F WAC 2005
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Yav-avFiy oot FEgaRs SLEFR # 94 < vidiike 1972

AR T74 2a—2y Hx < ALUEBHARK 2000

AR - NS ET TEREEHEROFEM, HIK PR 2003

A — TEFRD, & ThZh ) ok - 3G Kk BIFERZEHRE 2002

oo R¥ESARN 2004 457 H 23 H

VFr—F - R=N/ V¥ -IVF¥— YT N - Iy NHETF - BRHEFR FHR

BUERRFT R 2003
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